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Our vision for geography 

At Charlton we believe that geography should stimulate an interest in and a sense of wonder about places around the world. We want to help the children make 
sense of a complex and constantly changing world by sharing and listening to each other’s ideas. The children will explore diverse places, how landscapes are 
formed and in what way people and their environment can interact successfully together. The children will learn to forgive nature for its sometimes, harmful, 
processes and consider the impact this has on the landscape and people. We will remind children that we must be patient with nature and that worldly processes 
cannot be rushed or relied on. 
  
We will look at how a diverse range of economies, societies and environments are interconnected. We will encourage pupils to build on their own experiences of 
investigating places both locally and on a more global scale. 
  
Geography prepares young people with the knowledge, skills and understanding to make sense of their world and to face the challenges that will come their way 
in the future. We hope that through thoughtful consideration, our children will have a good understanding about the world around us. 
We want our children to be keen to enquire, research and find answers about the fascinating and powerful world they live in. 
  
The Geography curriculum offers a logical sequence of geographical topics to support progression and curriculum coverage. As a school, we use Oddizzi’s Schemes 
of Work to support our Geography planning.  
The Geography curriculum followed at Charlton is a comprehensive curriculum coverage and addresses topics in great depth. It involves three Geography-led 
topics each year. Skills and knowledge acquired in the first two Geography topics feed into a place-based study in the third topic. 
Our aim with the Geography curriculum is for pupils to accumulate knowledge as they progress. For example, in Year 1’s local area study, children learn basic 
geographical concepts, knowledge, vocabulary and skills through the concrete experience of a familiar place. This then allows them to make meaningful 
comparisons with the Zambian locality of Mugumareno Village in Year 2. During Key Stage 2, this knowledge of places feeds into regional studies from the Americas, 
Europe and the UK. Knowledge becomes both broader and deeper as pupils progress and become familiar with an ever-wider range of places. This growing 
knowledge is also fed by the development of locational knowledge, geographical skills and a growing understanding of human and physical processes. 
  

Progression Narrative 

The curriculum assures full National Curriculum (England) coverage, and goes into depth in relation to locational knowledge and geographical processes. Core 
skills, knowledge, vocabulary and concepts acquired in the first two topics of a year are applied towards the end of the year in the context of a place-based study. 
We aim for there to be opportunities for pupils to carry out fieldwork at least once each year. This should have a strong emphasis on geographical concepts and 
skills, especially map work and data collection/presentation. Opportunities should still also be taken wherever possible to reinforce geographical knowledge and 
vocabulary, including locational knowledge (e.g. where countries are). 
  
The Pathway we use at Charlton helps meet the requirements of the intent, implementation and impact framework.  



              

  

  
•  Intent. They help assure curriculum breadth, coverage, content and a structure that enables clear progression in knowledge and skills.  (Ofsted Handbook, 157: 
“It is clear what end points the curriculum is building towards, and what pupils will need to be able to know and do at those end points … The school’s curriculum 
is planned and sequenced so that new knowledge and skills build on what has been taught before, and towards those defined end points.”) 
•  Implementation. The teaching activities in the Oddizzi Schemes will help assure lively, effective and appropriate learning based on the structured Pathways. 
•  Impact. Oddizzi’s assessment frameworks will help demonstrate that teaching has resulted in clear and appropriate outcomes. 
 
 
Our curriculum allows children to explore and discover more about Dover and the local environment. This is important to us, as a school, as in today’s society 
sees our children living smaller and smaller, introverted lives and we see our outdoor learning curriculum as a way in which we are able to broaden 
our children’s horizons. Through this, they are transformed into well-rounded young people, who can listen, who are able share, who are thoughtful, 
who are patient, who are able to forgive and who are encouraging to others. 

Our definition of being a School of Sanctuary extends beyond the classroom walls; we envision our children viewing the natural world and those 
experiences as places of sanctuary in their own right. 

Being outside, surrounded by nature, enables the children to connect to their own spirituality. We provide opportunities for children to immerse 
themselves in wildlife, connect to others, explore the mysteries of the unknown/new and to be inspired by the natural world. Through these 
experiences, children are able to further develop their emotional intuition, awareness of self, creativity and sense of community. It is important that 
within our school, children receive regular opportunities to carry out their learning outdoors and to have a positive impact on the wider curriculum 
opportunities such as working scientifically, active learning, the arts, mental health and well-being and many more 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 



              

  

Mirrors  

  

Understand their own identity and where they fit into the world 

Reflect on their own experiences of the outdoors and their environment 

To think and reflect in awe about the developments man-made and natural occurrences and the possibilities for the future. 

Respect the law and rules for using local parks/local environments and what is right and what is wrong. 

Knowing how to protect the wildlife/local parks/ local rivers. 

Investigate own morals and issues towards building and developing land. 

Express themselves creatively using team building skills and map work. 

Windows 

 

Opportunities to look at and appreciate cultural influences outside of their environment.  

Opportunities to work with each other inside the classroom and on fieldwork. 

Opportunities to work alone. 

Explore and make links to how natural occurrences changes lives and how man-made occurrences change/affect wildlife. 

Offering opportunities for pupils to discuss ethical issues surrounding building works and population, such as data tracking, 

 

Doors   

Participate in cultural opportunities by embracing the community and town they live in. 

Understand, accept, respect and celebrate diversity. 

Encouraging them to reflect on how developments in buildings/social surroundings and environment which have led to changes in every-day life.  

Allowing them to engage with geographical opportunities that may otherwise be unavailable to them from the confines of the classroom  



              

  

Cognitive Load 

Adapted from:  ‘Cognitive Load Theory: Research that teachers really need to understand’ 

We believe Cognitive Load Theory aim is to develop instructional techniques that fit within the characteristics of working memory in order to maximise learning. 

Based on two principles: 

1. There is a limit to how much new information the brain can hold. (Working memory—processing new information results in ‘cognitive load’ which can affect 

outcomes.) 

2. There is no know limit to how much stored information that can be processed at one time. (Long term memory—stores information as schemas.) 

 

Explicit instruction involves teachers clearly showing children what to do, rather than have them construct or discover it for themselves. To lessen cognitive load 

on working memory. This can be used for new information and learning. Independent learning also needs to be incorporated but with cognitive load managed 

through guidance, prior information, scaffolds and assistance if needed. 

Long term memory relies on the formation of schemas where information can be processed automatically with minimal conscious effort. Automaticity happens 

after extensive practice. Thus reducing working memory load. If working memory is overloaded, there is greater risk that the content will not be understood, be 

confused and not stored into the long term memory. Ultimately, learning will be slowed down. Automation of schemas reduces the burden on working memory 

because when information can be accessed automatically, the working memory is freed up to process new information. 

There are 3 types of Cognitive load—Intrinsic, Extraneous and Germane  

Intrinsic —difficulty of subject matter being learnt, it depends on the complexity of the material and the prior learning—i.e. different people will have different 

levels of cognitive load depending on their experiences and knowledge 

Extraneous — how the subject matter is taught—we need to minimise extraneous cognitive load to free up working memory. 

Germane—the load imposed on the working memory by the process of learning i.e. by transferring information into long-term memory through schema 

construction.  



              

  

 

At Charlton C of E primary school, we 
use the Bruner method to teach our 
children georgraphy. This which stems 
from Vygotskys notion of learning 
which requires adult intervention, 
allowing children to move out of their 
zone of proximal development. 
Children continuously revisit and 
extend their learning of geography 
throughout their time at school.  

We believe this helps dimmish gaps in 
their learning as well as embed their 
learning for long term memory. 



              

  

Ofsted Research Review  

‘A successful geography curriculum reflects teachers’ careful thinking and rationale behind what is taught, the sequencing of learning and the relationships 
between the forms of knowledge.’ 

Ofsted report this to be what high-quality education looks like: 

• Teachers break down curriculum content into component parts and draw from the breadth of concepts to give pupils the knowledge they need to 
appreciate the wider subject. When choosing curriculum content, teachers consider pupils’ prior knowledge and experiences. 

• Teachers recognise that building pupils’ knowledge of locations, or ‘where’s where’, helps them build their own identity and sense of place. Pupils 
develop an appreciation of distance and scale. 

• Pupils gain the knowledge they need to develop an increasingly complex understanding of place. This helps them make a connection between 
location and geographical processes and personal experience. For example, looking at their own route to school, town or city may lead to more 
conceptual understanding that they can draw on when looking at regional, national and global scales. 

• Fieldwork includes data collection, analysis and presentation. The experience of fieldwork draws together pupils’ locational knowledge and that of 
human and physical processes. It should be practised regularly. 

• Pupils see that geography is a dynamic subject where thinking and viewpoints change. Teachers correct pupils’ misconceptions through secure 
subject knowledge and effective teaching approaches. 

• Enquiry-based learning in geography can support the development of pupils’ disciplinary knowledge. Through careful content selection and teacher 
guidance, it can increase pupils’ capacity to recognise and ask geographical questions, to critique sources and reflect on what they have learned, as 
well as the methods used. 

• When using contemporary media coverage to engage and motivate pupils, teachers ensure that the geographical knowledge to be learned is always 
at the forefront of their teaching. Teachers check that any media content is geographically accurate. 

• Sufficient teaching time is allocated to cover the breadth of subject knowledge, and school leaders give careful thought to how geography is 
timetabled. 

• Substantive knowledge sets out the content that is to be learned. The national curriculum and other geography education literature presents this 
through 4 interrelated forms: 

• locational knowledge 
• place knowledge 
• human and physical processes (the geography community also includes ‘environmental’ as part of this) 
• geographical skills. 



              

  

• Disciplinary knowledge considers how geographical knowledge originates and is revised. It is through disciplinary knowledge that pupils learn the 
practices of geographers. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



              

  

 

EYFS 

• Listen attentively and respond to what they hear with relevant questions, comments and actions when being read to and during whole class discussions and 

small group interactions. 

• Make comments about what they have heard and ask questions to clarify their understanding.  

• Hold conversation when engaged in back-and-forth exchanges with their teacher and peers. 

• Participate in small group, class and one-to-one discussions, offering their own ideas, using recently introduced vocabulary.  

• Offer explanations for why things might happen, making use of recently introduced vocabulary from stories, non-fiction, rhymes and poems when appropriate. 

• Express their ideas and feelings about their experiences using full sentences, including use of past, present and future tenses and making use of conjunctions, 

with modelling and support from their teacher. 

• Show an understanding of their own feelings and those of others, and begin to regulate their behaviour accordingly.  

• Set and work towards simple goals, being able to wait for what they want and control their immediate impulses when appropriate.  

• Give focused attention to what the teacher says, responding appropriately even when engaged in activity, and show an ability to follow instructions involving 

several ideas or actions 

• Be confident to try new activities and show independence, resilience and perseverance in the face of challenge 

• Work and play cooperatively and take turns with others.  

• Form positive attachments to adults and friendships with peers.  

• Show sensitivity to their own and to others’ needs. 

• Explore the natural world around them, making observations and drawing pictures of animals and plants. 

• Know some similarities and differences between the natural world around them and contrasting environments, drawing on their experiences and what has been 

read in class. 

• Understand some important processes and changes in the natural world around them, including the seasons and changing states of matter. 

• Describe their immediate environment using knowledge from observation, discussion, stories, non-fiction texts and maps.  

• Know some similarities and differences between different religious and cultural communities in this country, drawing on their experiences and what has been 

read in class.  

• Explain some similarities and differences between life in this country and life in other countries, drawing on knowledge from stories, non-fiction texts and (when 

appropriate) maps. 

KS1 

• Name and locate the world’s seven continents and five oceans  

• Name, locate and identify characteristics of the four countries and capital cities of the United Kingdom and its surrounding seas Place 

knowledge. 

• Understand geographical similarities and differences through studying the human and physical geography of a small area of the United 

Kingdom, and of a small area in a contrasting non-European country Human and physical geography  

• Identify seasonal and daily weather patterns in the United Kingdom and the location of hot and cold areas of the world in relation to the 

Equator and the North and South Poles. 

• Use basic geographical vocabulary to refer to: Key physical features, including: beach, cliff, coast, forest, hill, mountain, sea, ocean, river, soil, 

valley, vegetation, season and weather key human features, including: city, town, village, factory, farm, house, office, port, harbour and shop 

Geographical skills and fieldwork  use world maps, atlases and globes to identify the United Kingdom and its countries, as well as the 

National Curriculum 



              

  

 
 
 
 
 
 
 
 
 
 
 
 

countries, continents and oceans studied at this key stage  use simple compass directions (North, South, East and West) and locational and 

directional language [for example, near and far; left and right], to describe the location of features and routes on a map Geography  use aerial 

photographs and plan perspectives to recognise landmarks and basic human and physical features; devise a simple map; and use and construct 

basic symbols in a key  use simple fieldwork and observational skills to study the geography of their school and its grounds and the key human 

and physical features of its surrounding environment. 

KS2 

• Locate the world’s countries, using maps to focus on Europe (including the location of Russia) and North and South America, concentrating on 

their environmental regions, key physical and human characteristics, countries, and major cities 

• Name and locate counties and cities of the United Kingdom, geographical regions and their identifying human and physical characteristics, key 

topographical features (including hills, mountains, coasts and rivers), and land-use patterns; and understand how some of these aspects have 

changed over time. 

• Identify the position and significance of latitude, longitude, Equator, Northern Hemisphere, Southern Hemisphere, the Tropics of Cancer and 

Capricorn, Arctic and Antarctic Circle, the Prime/Greenwich Meridian and time zones (including day and night) Place knowledge 

• Understand geographical similarities and differences through the study of human and physical geography of a region of the United Kingdom, a 

region in a European country, and a region within North or South America Human and physical geography  

• Describe and understand key aspects of:  physical geography, including: climate zones, biomes and vegetation belts, rivers, mountains, 

volcanoes and earthquakes, and the water cycle  human geography, including: types of settlement and land use, economic activity including 

trade links, and the distribution of natural resources including energy, food, minerals and water 

• Geographical skills and fieldwork  use maps, atlases, globes and digital/computer mapping to locate countries and describe features studied  

use the eight points of a compass, four and six-figure grid references, symbols and key (including the use of Ordnance Survey maps) to build 

their knowledge of the United Kingdom and the wider world  use fieldwork to observe, measure, record and present the human and physical 

features in the local area using a range of methods, including sketch maps, plans and graphs, and digital technologies. 



              

  

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Whole school enrichment opportunities 

Term 1 Term 2 Term 3 Term 4 Term 5 Term 6 
Year R well-
walk 

Year R well-walk 
Year 4 Fort 
Burgoyne 

Year R well-walk 
River dipping 
Year 3 
Year 6 river 
dipping 

Year R well-walk 
Year 3 – Fort 
Burgoyne 
Year 5 Fort 
Burgoyne 

Year R well-walk 
May – Year 4 
River dip 
Year 6 – Fort 
Burgoyne 

Year R well-walk 
Year 5 – River 
dipping 
Year 6 River 
dipping 
 

Parental involvement  

• Dojo 

• Help with welly-walks and our outdoor learning curriculum 

• Homework grids – these will contain geography projects to engage with at home 

• Walk-in Wednesdays: once a month parents are invited in to look at books and share in their child’s 
learning 

 



              

  

 

 

 

 

 This is an example of a Knowledge organiser we use as part of our Geography 

curriculum. This is a Year 1 example. Year groups 1-6 will have these at the 

beginning of their learning each term. 

  

 

 

 

 

 

 

 

 

 

 

 

 



              

  

Assessment In Geography 

 

• We use exit tickets at the end of each lesson as we feel that this allows children to reflect upon their learning, reinforce their learning from the 

session and allows teachers to respond and bridge gaps of those learners that need additional support. 

 

• Effective formative assessment in lessons ensures that any misconceptions or challenges are addressed in the moment.  Oddizzi allows 

teachers to set challenges too for those children who are working at greater depth. 

 

• At the end of a unit/topic, children will complete low-stakes quizzes based on their knowledge organisers to check that children are knowing 

and remembering key knowledge. We use this information to track children’s learning every long term (term 2,4,6) whether they are working 

towards, expected or working at greater depth. 

 

• At the start of each lesson, children complete a flashback 4 – referring to learning in previous year groups as well as their current year. This is to 

ensure that children are knowing and remembering key knowledge.  



              

  

 

 

 

 

Possible challenges for learning Recommendations  

• Remembering instructions 

• Decoding information from maps 

• Taking longer to notate on maps and calculating data. 

• Reading maps 

• Organization 

• Coordination  

• Concentration 

• Working and long -term memory 

• Social communication  

• Wellbeing and self esteem 

• Audio/ oral challenges 

• Sensory challenges 

• Over stimulation  

• Dysregulation  

• Mobility issues 

• Sense of danger/risk 
 

• Dyslexia friendly fonts 

• Different ways to represent maps such as objects or stickers. 

• Coloured overlays for screens 

• Simple instructions 

• Chunked information  

• Rosenshine’s method of short and frequent inputs/check ins 

• Make a code as many times as needed- repetition 

• Look to evaluate children’s responses and check-ins for wellbeing 

• Colour code maps 

• Practical opportunities available – moving bodies for instructions 
for example. 

• Other ways to represent learning though physical objects 

• Ear defenders/ headphones  

• Mainstream core standards 

• An adult to support 

• Instruments adapted for users for example using paper instead of 
scientific equipment. 

• Stickers used to colour (colour code) chords for specific keys. 

• Memory breaks 

• Having word mats available for communication 

• Additional adults to support physical needs for outdoor learning 
and fieldwork.  



              

  

    ACTION PLAN 2023-24                             SUBJECT: Geography           SUBJECT LEADER:  Hannah Ross 
KEY PRIORITIES 
 

 

2023-24 
• To ensure each year group goes out to Connaught Park or neighbouring area for a 

geographical trip. 
• To full embed Oddissi as a basis for geography learning 
• To monitor the effectiveness of resources used for geography. – Could these be updated? 

Maps etc. 

 
Link to SIP: 
Curriculum  
Outdoor learning 
 
 
Budget for 2023-24 
 
 
 
 
 

  

School Values Resilience Resourceful  Reflective Reciprocal 
Christian Values Listening Encouraging  Forgiving Thoughtful  Patient Sharing 

Objective 

What outcome 
are we trying to 

achieve? 

• To ensure each 
year group goes 
out to 
Connaught Park 
or neighbouring 
area for a 
geographical 
trip.  

Overall success criteria 

How will we know if we 
have reached the 

objective? 

To monitor that everyone has gone for an 
outdoor learning trip and these are planned in 
place. 

Specific actions 

What will be the 
specific actions 

taken to achieve 
the objective? 

Success criteria for 
actions 

How will we know if the 
actions have been 

successful? 

Timeframe and owner 

When will the actions be 
completed and by 

whom? 

Costs 

What are the 
financial/resource 

implications? 

Monitoring 

How will improvements be 
monitored? 



              

  

Monitor that 
everyone has 
gone to the park 
on medium term 
plans. 
Pupil voice 

• Pupil voice 
• Linked to 

geography 
learning 

• Floor books 
• Dojo 
• Geography 

books. 

Lois Morton No cost- parent 
helpers to help 
walk. 

• Pupil voice 
• Floor books 
• Geography 

books 
• Tapestry 

Objective 

What outcome 
are we trying to 

achieve? 

• To full embed 
Oddissi as a 
basis for 
geography 
learning  

Overall success criteria 

How will we know if we 
have reached the 

objective? 

To monitor that everyone has gone for an 
outdoor learning trip and these are planned in 
place. 

Specific actions 

What will be the 
specific actions 

taken to achieve 
the objective? 

Success criteria for 
actions 

How will we know if the 
actions have been 

successful? 

Timeframe and owner 

When will the actions be 
completed and by 

whom? 

Costs 

What are the 
financial/resource 

implications? 

Monitoring 

How will improvements be 
monitored? 

To monitor 
lessons  
Monitor 
geography 
books. 

• Pupil voice 
• Lesson 

content 
• Geography 

books 
• Exit tickets 
• Knowledge 

organisers 

• Term 1-6 Cost of Oddissi Pupil voice 
Geog books 
Lesson content 
Monitoring feedback. 

Objective 

What outcome 
are we trying to 

achieve? 

• To full embed 
Oddissi as a 
basis for 
geography 
learning  

Overall success criteria 

How will we know if we 
have reached the 

objective? 

To monitor that everyone has gone for an 
outdoor learning trip and these are planned in 
place. 



              

  

Specific actions 

What will be the 
specific actions 

taken to achieve 
the objective? 

Success criteria for 
actions 

How will we know if the 
actions have been 

successful? 

Timeframe and owner 

When will the actions be 
completed and by 

whom? 

Costs 

What are the 
financial/resource 

implications? 

Monitoring 

How will improvements be 
monitored? 

What resources 
do we have 
already? 
What makes an 
effective lesson? 
Are the 
resources 
valuable? 

• Pupil voice 
• Audit of 

resources 

Term 2 and 3 
Lois Morton and Hannah 
Ross. 

Cost of 
resources 

• Pupil voice 
• Monitoring lessons 

 

 

 



              

  

 
 
 

 

Total Geography 

Year 

group 

Geography Topic 1 Geography Topic 2 Geography Topic 3 Additional opportunities 

R Can talk about what they do with their 

family and places they have been with 

their family. (Draw their home and their 

family). 

Can draw similarities and make 

comparisons between other families. 

I can draw a simple map (home or 

school).  

I can ask questions about aspects of my 

familiar world such as the place where I 

live or the natural world. 

 

Changing seasons (Connaught Park trip): 

Autumn/Winter/Spring/Summer  

 

Sharing texts: 

Looking at similarities and differences between 

countries/environments/Africa/Animals using 

Handa’s Surprise 

Use images, video clips, shared texts and other 

resources to bring the wider world into the 

classroom. Listen to what children say about what 

they see. 

Talk about lives of people around us 

Talk about experiences at different points in the 

year (class calendar for each month) 

Knowing there are different countries in the world 

(China) o I have explor5ed Google Earth o I 

understand the effects of changing seasons on the 

world around me. 

Changing seasons (Connaught Park trip): 

Autumn/Winter/Spring/Summer  

 

Maps of our journey to school/looking on 

Google Earth: features of local 

environment, maps of local area 

comparing places on Google Earth: how 

are they similar/different? 

I can talk about some of the things I have 

observed such as plants, animals, natural 

and found objects. 

Changing seasons (Connaught Park trip): 

Autumn/Winter/Spring/Summer  

 

Share non-fiction texts that offer an insight 

into contrasting environments.  

 Listen to how children communicate their 

understanding of their own environment 

and contrasting environments through 

conversation and in play. (Small World) 

 I can draw information from a simple map 

o I can talk about ways in which I can look 

after the environment Pirate maps (maps 

of school to find treasure) 

Changing seasons (Connaught Park Trop) 

Autumn/Winter/Spring/Summer  

1 Weather and climate Learning 

linked to outdoor learning.  

United Kingdom  Learning linked to 

outdoor learning. 

Local area Learning linked to 

outdoor learning. 

• fieldwork 

Learning linked to outdoor 

learning.   

• topical opportunities •  

2 Continents and oceans  Hot and cold places  Mugumareno Village, Zambia  

3 Climate zones  North America (medium-term plan) Rio and South-East Brazil  

 

https://www.oddizzi.com/teachers/help/topic-planning/weather-climate-2/
https://www.oddizzi.com/teachers/help/topic-planning/the-uk/
https://www.oddizzi.com/teachers/help/topic-planning/local-area-studies/
https://www.oddizzi.com/teachers/help/topic-planning/continents-and-oceans/
https://www.oddizzi.com/teachers/help/topic-planning/hot-cold-places/
https://www.oddizzi.com/teachers/help/topic-planning/contrasting-locality/
https://www.oddizzi.com/teachers/help/topic-planning/climate/
https://www.oddizzi.com/teachers/help/topic-planning/north-america/
https://www.oddizzi.com/teachers/help/topic-planning/brazil/


              

  

 

4 Rivers Learning linked to outdoor 

learning- River Dour pond 

dipping. 

Rainforests  South America – the Amazon 

(medium-term plan) 

 • use of maps • 

• key geographical vocabulary • 

5 Mountains   Volcanoes and earthquakes (NB: this is a 

longer Scheme)  

European region (medium-term 

plan) 

6 United Kingdom  Learning linked 

to outdoor learning. 

 Local area and region - Upper 

KS2* Learning linked to outdoor 

learning. 

 
 

 
 

 
 

https://www.oddizzi.com/teachers/help/topic-planning/brazil/
https://www.oddizzi.com/teachers/help/topic-planning/rainforests/
https://www.oddizzi.com/teachers/help/topic-planning/the-amazon-basin/
https://www.oddizzi.com/teachers/help/topic-planning/mountains/
https://www.oddizzi.com/teachers/help/topic-planning/volcanoes/
https://www.oddizzi.com/teachers/help/topic-planning/europe/
https://www.oddizzi.com/teachers/help/topic-planning/the-uk/
https://www.oddizzi.com/teachers/help/topic-planning/local-area-studies/
https://www.oddizzi.com/teachers/help/topic-planning/local-area-studies/
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Early Years Curriculum 

 
 



              

  

 

Charlton Centenary Checklist 

100 Things To Do Before I am 11 

 

 

 

  

 



              

  

 



              

  

Outdoor Learning Curriculum (SEE WEBSITE FOR DETAILS) 

 



              

  

 

 



              

  

 



              

  

 


