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Our vision for geography

At Charlton we believe that geography should stimulate an interest in and a sense of wonder about places around the world. We want to help the children make
sense of a complex and constantly changing world by sharing and listening to each other’s ideas. The children will explore diverse places, how landscapes are
formed and in what way people and their environment can interact successfully together. The children will learn to forgive nature for its sometimes, harmful,
processes and consider the impact this has on the landscape and people. We will remind children that we must be patient with nature and that worldly processes
cannot be rushed or relied on.

We will look at how a diverse range of economies, societies and environments are interconnected. We will encourage pupils to build on their own experiences of
investigating places both locally and on a more global scale.

Geography prepares young people with the knowledge, skills and understanding to make sense of their world and to face the challenges that will come their way
in the future. We hope that through thoughtful consideration, our children will have a good understanding about the world around us.
We want our children to be keen to enquire, research and find answers about the fascinating and powerful world they live in.

The Geography curriculum offers a logical sequence of geographical topics to support progression and curriculum coverage. As a school, we use Oddizzi’s Schemes
of Work to support our Geography planning.

The Geography curriculum followed at Charlton is a comprehensive curriculum coverage and addresses topics in great depth. It involves three Geography-led
topics each year. Skills and knowledge acquired in the first two Geography topics feed into a place-based study in the third topic.

Our aim with the Geography curriculum is for pupils to accumulate knowledge as they progress. For example, in Year 1's local area study, children learn basic
geographical concepts, knowledge, vocabulary and skills through the concrete experience of a familiar place. This then allows them to make meaningful
comparisons with the Zambian locality of Mugumareno Village in Year 2. During Key Stage 2, this knowledge of places feeds into regional studies from the Americas,
Europe and the UK. Knowledge becomes both broader and deeper as pupils progress and become familiar with an ever-wider range of places. This growing
knowledge is also fed by the development of locational knowledge, geographical skills and a growing understanding of human and physical processes.

Progression Narrative

The curriculum assures full National Curriculum (England) coverage, and goes into depth in relation to locational knowledge and geographical processes. Core
skills, knowledge, vocabulary and concepts acquired in the first two topics of a year are applied towards the end of the year in the context of a place-based study.
We aim for there to be opportunities for pupils to carry out fieldwork at least once each year. This should have a strong emphasis on geographical concepts and
skills, especially map work and data collection/presentation. Opportunities should still also be taken wherever possible to reinforce geographical knowledge and
vocabulary, including locational knowledge (e.g. where countries are).

The Pathway we use at Charlton helps meet the requirements of the intent, implementation and impact framework.




e Intent. They help assure curriculum breadth, coverage, content and a structure that enables clear progression in knowledge and skills. (Ofsted Handbook, 157:
“Itis clear what end points the curriculum is building towards, and what pupils will need to be able to know and do at those end points ... The school’s curriculum
is planned and sequenced so that new knowledge and skills build on what has been taught before, and towards those defined end points.”)

¢ Implementation. The teaching activities in the Oddizzi Schemes will help assure lively, effective and appropriate learning based on the structured Pathways.

e Impact. Oddizzi’s assessment frameworks will help demonstrate that teaching has resulted in clear and appropriate outcomes.

Our curriculum allows children to explore and discover more about Dover and the local environment. This is important to us, as a school, as in today’s society
sees our children living smaller and smaller, introverted lives and we see our outdoor learning curriculum as a way in which we are able to broaden
our children’s horizons. Through this, they are transformed into well-rounded young people, who can listen, who are able share, who are thoughtful,
who are patient, who are able to forgive and who are encouraging to others.

Our definition of being a School of Sanctuary extends beyond the classroom walls; we envision our children viewing the natural world and those
experiences as places of sanctuary in their own right.

Being outside, surrounded by nature, enables the children to connect to their own spirituality. We provide opportunities for children to immerse
themselves in wildlife, connect to others, explore the mysteries of the unknown/new and to be inspired by the natural world. Through these
experiences, children are able to further develop their emotional intuition, awareness of self, creativity and sense of community. It is important that
within our school, children receive regular opportunities to carry out their learning outdoors and to have a positive impact on the wider curriculum
opportunities such as working scientifically, active learning, the arts, mental health and well-being and many more
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Understand their own identity and where they fit into the world

Reflect on their own experiences of the outdoors and their environment
To think and reflect in awe about the developments man-made and natural occurrences and the possibilities forth_ ....... _.
Respect the law and rules for using local parks/local environments and what is right and what is wrong.

Knowing how to protect the wildlife/local parks/ local rivers.

Investigate own morals and issues towards building and developing land.

Express themselves creatively using team building skills and map work.

Windows
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Opportunities to look at and appreciate cultural influences outside of their environment.

Opportunities to work with each other inside the classroom and on fieldwork.

Opportunities to work alone.

Explore and make links to how natural occurrences changes lives and how man-made occurrences change/affect wildlife.
Offering opportunities for pupils to discuss ethical issues surrounding building works and population, such as data tracking,

Doors

Participate in cultural opportunities by embracing the community and town they live in.

Understand, accept, respect and celebrate diversity.

Encouraging them to reflect on how developments in buildings/social surroundings and environment which have led to changes in every-day life.
Allowing them to engage with geographical opportunities that may otherwise be unavailable to them from the confines of the classroom




Cognitive Load

Adapted from: ‘Cognitive Load Theory: Research that teachers really need to understand’

We believe Cognitive Load Theory aim is to develop instructional techniques that fit within the characteristics of working memory in order to maximise learning.

Based on two principles:

1. There is a limit to how much new information the brain can hold. (Working memory—processing new information results in ‘cognitive load” which can affect
outcomes.)

2. There is no know limit to how much stored information that can be processed at one time. (Long term memory—stores information as schemas.)

Explicit instruction involves teachers clearly showing children what to do, rather than have them construct or discover it for themselves. To lessen cognitive load
on working memory. This can be used for new information and learning. Independent learning also needs to be incorporated but with cognitive load managed
through guidance, prior information, scaffolds and assistance if needed.

Long term memory relies on the formation of schemas where information can be processed automatically with minimal conscious effort. Automaticity happens
after extensive practice. Thus reducing working memory load. If working memory is overloaded, there is greater risk that the content will not be understood, be
confused and not stored into the long term memory. Ultimately, learning will be slowed down. Automation of schemas reduces the burden on working memory
because when information can be accessed automatically, the working memory is freed up to process new information.

There are 3 types of Cognitive load—Intrinsic, Extraneous and Germane

Intrinsic —difficulty of subject matter being learnt, it depends on the complexity of the material and the prior learning—i.e. different people will have different
levels of cognitive load depending on their experiences and knowledge

Extraneous — how the subject matter is taught—we need to minimise extraneous cognitive load to free up working memory.
Germane—the load imposed on the working memory by the process of learning i.e. by transferring information into long-term memory through schema
construction.
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Mastery

Revision

Difficulty

AT Charlton C of E primary school, we
use the Bruner method to Teach our
children georgraphy. This which stems
from Vygotskys notion of learning
which reqguires adult intervention,
allowing children To move out of their
zone of proximal development.
Children continuously revisit and
extend their learning of geography
throughout their time at school.

We believe this helps dimmish gaps in
their learning as well as embed their
learning for long term memory.
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Ofsted Research Review

‘A successful geography curriculum reflects teachers’ careful thinking and rationale behind what is taught, the sequencing of learning and the relationships
between the forms of knowledge.’

Ofsted report this to be what high-quality education looks like:

e Teachers break down curriculum content into component parts and draw from the breadth of concepts to give pupils the knowledge they need to
appreciate the wider subject. When choosing curriculum content, teachers consider pupils’ prior knowledge and experiences.

e Teachers recognise that building pupils’ knowledge of locations, or ‘where’s where’, helps them build their own identity and sense of place. Pupils
develop an appreciation of distance and scale.

e Pupils gain the knowledge they need to develop an increasingly complex understanding of place. This helps them make a connection between
location and geographical processes and personal experience. For example, looking at their own route to school, town or city may lead to more
conceptual understanding that they can draw on when looking at regional, national and global scales.

e Fieldwork includes data collection, analysis and presentation. The experience of fieldwork draws together pupils’ locational knowledge and that of
human and physical processes. It should be practised regularly.

e Pupils see that geography is a dynamic subject where thinking and viewpoints change. Teachers correct pupils’ misconceptions through secure
subject knowledge and effective teaching approaches.

e Enquiry-based learning in geography can support the development of pupils’ disciplinary knowledge. Through careful content selection and teacher
guidance, it can increase pupils’ capacity to recognise and ask geographical questions, to critique sources and reflect on what they have learned, as
well as the methods used.

e When using contemporary media coverage to engage and motivate pupils, teachers ensure that the geographical knowledge to be learned is always
at the forefront of their teaching. Teachers check that any media content is geographically accurate.

e Sufficient teaching time is allocated to cover the breadth of subject knowledge, and school leaders give careful thought to how geography is
timetabled.

e Substantive knowledge sets out the content that is to be learned. The national curriculum and other geography education literature presents this
through 4 interrelated forms:
e |ocational knowledge
e place knowledge
e human and physical processes (the geography community also includes ‘environmental’ as part of this)
geographical skills.
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e Disciplinary knowledge considers how geographical knowledge originates and is revised. It is through disciplinary knowledge that pupils learn the
practices of geographers.
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National Curriculum

EYFS

Listen attentively and respond to what they hear with relevant questions, comments and actions when being read to and during whole class discussions and
small group interactions.

Make comments about what they have heard and ask questions to clarify their understanding.

Hold conversation when engaged in back-and-forth exchanges with their teacher and peers.

Participate in small group, class and one-to-one discussions, offering their own ideas, using recently introduced vocabulary.

Offer explanations for why things might happen, making use of recently introduced vocabulary from stories, non-fiction, rhymes and poems when appropriate.
Express their ideas and feelings about their experiences using full sentences, including use of past, present and future tenses and making use of conjunctions,
with modelling and support from their teacher.

Show an understanding of their own feelings and those of others, and begin to regulate their behaviour accordingly.

Set and work towards simple goals, being able to wait for what they want and control their immediate impulses when appropriate.

Give focused attention to what the teacher says, responding appropriately even when engaged in activity, and show an ability to follow instructions involving
several ideas or actions

Be confident to try new activities and show independence, resilience and perseverance in the face of challenge

Work and play cooperatively and take turns with others.

Form positive attachments to adults and friendships with peers.

Show sensitivity to their own and to others’ needs.

Explore the natural world around them, making observations and drawing pictures of animals and plants.

Know some similarities and differences between the natural world around them and contrasting environments, drawing on their experiences and what has been
read in class.

Understand some important processes and changes in the natural world around them, including the seasons and changing states of matter.

Describe their immediate environment using knowledge from observation, discussion, stories, non-fiction texts and maps.

Know some similarities and differences between different religious and cultural communities in this country, drawing on their experiences and what has been
read in class.

Explain some similarities and differences between life in this country and life in other countries, drawing on knowledge from stories, non-fiction texts and (when
appropriate) maps.

K51

Name and locate the world’s seven continents and five oceans

Name, locate and identify characteristics of the four countries and capital cities of the United Kingdom and its surrounding seas Place
knowledge.

Understand geographical similarities and differences through studying the human and physical geography of a small area of the United
Kingdom, and of a small area in a contrasting non-European country Human and physical geography

Identify seasonal and daily weather patterns in the United Kingdom and the location of hot and cold areas of the world in relation to the
Equator and the North and South Poles.

Use basic geographical vocabulary to refer to: Key physical features, including: beach, cliff, coast, forest, hill, mountain, sea, ocean, river, soil,
valley, vegetation, season and weather &key human features, including: city, town, village, factory, farm, house, office, port, harbour and shop
Geographical skills and fieldwork & use world maps, atlases and globes to identify the United Kingdom and its countries, as well as the
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countries, continents and oceans studied at this key stage & use simple compass directions (North, South, East and West) and locational and

directional language [for example, near and far; left and right], to describe the location of features and routes on a map Geography & use aerial
photographs and plan perspectives to recognise landmarks and basic human and physical features; devise a simple map; and use and construct
basic symbols in a key & use simple fieldwork and observational skills to study the geography of their school and its grounds and the key human

and physical features of its surrounding environment.

KS2

Locate the world’s countries, using maps to focus on Europe (including the location of Russia) and North and South America, concentrating on
their environmental regions, key physical and human characteristics, countries, and major cities

Name and locate counties and cities of the United Kingdom, geographical regions and their identifying human and physical characteristics, key
topographical features (including hills, mountains, coasts and rivers), and land-use patterns; and understand how some of these aspects have
changed over time.

Identify the position and significance of latitude, longitude, Equator, Northern Hemisphere, Southern Hemisphere, the Tropics of Cancer and
Capricorn, Arctic and Antarctic Circle, the Prime/Greenwich Meridian and time zones (including day and night) Place knowledge

Understand geographical similarities and differences through the study of human and physical geography of a region of the United Kingdom, a
region in a European country, and a region within North or South America Human and physical geography

Describe and understand key aspects of: & physical geography, including: climate zones, biomes and vegetation belts, rivers, mountains,
volcanoes and earthquakes, and the water cycle & human geography, including: types of settlement and land use, economic activity including
trade links, and the distribution of natural resources including energy, food, minerals and water

Geographical skills and fieldwork & use maps, atlases, globes and digital/computer mapping to locate countries and describe features studied &
use the eight points of a compass, four and six-figure grid references, symbols and key (including the use of Ordnance Survey maps) to build
their knowledge of the United Kingdom and the wider world & use fieldwork to observe, measure, record and present the human and physical
features in the local area using a range of methods, including sketch maps, plans and graphs, and digital technologies.
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Whole school enrichment opportunities

Term 1 Term 2 Term 3 Term 4 Term 5 Term 6
Year R well- Year R well-walk | Year R well-walk | Year R well-walk | Year R well-walk | Year R well-walk
walk Year 4 Fort River dipping Year 3 —Fort May — Year 4 Year 5 — River

Burgoyne Year 3 Burgoyne River dip dipping
Year 6 river Year 5 Fort Year 6 — Fort Year 6 River
dipping Burgoyne Burgoyne dipping

Parental involvement

e Dojo

e Help with welly-walks and our outdoor learning curriculum
e Homework grids — these will contain geography projects to engage with at home

e Walk-in Wednesdays: once a month parents are invited in to look at books and share in their child’s

learning




Knowledge Organiser
Geography

Year | Term |
Weather and Climatel
What 1 snculd already know:

»  Tconmorre the Pour secsons

»  Tecan esplors the world around re and nome some cnanges Hhat hapeen during
S0 B20500N

= Tcan ask guestions about Hhe erviconment arcund ma from texts, deoussions
aned stores

»  Tcan tak docut some of the things T have doserved
I can tak doout a contrast environenant o England
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- O Feremcas berasan fha semcrs

=  Fegture of dfferet seowos

- Cetng weorn n dfPare wsatar

=  Magithar s e UK
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I g O O pOR ST L T Show hose Reeh i e e
T 5 AR OF e e R parhiesor Ty oF et ithar
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Vocdbulary

%ﬁ! OEngﬁg

Aulurn  Spring  Sumimer wr.m AR e sundde ol

WmAhine B U wirad m; [T My schoo

This is an example of a Knowledge organiser we use as part of our Geography
curriculum. This is a Year 1 example. Year groups 1-6 will have these at the
beginning of their learning each term.
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Assessment In Geography

GEOGRAPHY EXIT TICKET rome:
| What I have learnt in my geography
y i H
|
How/ feed about this e e
d;ﬂfl’mﬁllc:r:le the fece) o olata i

We use exit tickets at the end of each lesson as we feel that this allows children to reflect upon their learning, reinforce their learning from the
session and allows teachers to respond and bridge gaps of those learners that need additional support.

Effective formative assessment in lessons ensures that any misconceptions or challenges are addressed in the moment. Oddizzi allows
teachers to set challenges too for those children who are working at greater depth.

At the end of a unit/topic, children will complete low-stakes quizzes based on their knowledge organisers to check that children are knowing
and remembering key knowledge. We use this information to track children’s learning every long term (term 2,4,6) whether they are working
towards, expected or working at greater depth.

At the start of each lesson, children complete a flashback 4 — referring to learning in previous year groups as well as their current year. This is to
ensure that children are knowing and remembering key knowledge.
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Tnclusion

Possible challenges for learning

Recommendations

Remembering instructions
Decoding information from maps

Taking longer to notate on maps and calculating data.

Reading maps
Organization

Coordination
Concentration

Working and long -term memory
Social communication
Wellbeing and self esteem
Audio/ oral challenges
Sensory challenges

Over stimulation
Dysregulation

Mobility issues

Sense of danger/risk

Dyslexia friendly fonts

Different ways to represent maps such as objects or stickers.
Coloured overlays for screens

Simple instructions

Chunked information

Rosenshine’s method of short and frequent inputs/check ins
Make a code as many times as needed- repetition

Look to evaluate children’s responses and check-ins for wellbeing
Colour code maps

Practical opportunities available — moving bodies for instructions
for example.

Other ways to represent learning though physical objects

Ear defenders/ headphones

Mainstream core standards

An adult to support

Instruments adapted for users for example using paper instead of
scientific equipment.

Stickers used to colour (colour code) chords for specific keys.
Memory breaks

Having word mats available for communication

Additional adults to support physical needs for outdoor learning
and fieldwork.

®
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Yo,
K-/ ACTION PLAN 2023-24 SUBJECT: Geography SUBJECT LEADER: Hannah Ross

KEY PRIORITIES
Link o SIP:
Curriculum

2023-24 Outdoor learning

e To ensure each year group goes out to Connaught Park or neighbouring area for a
geographical trip.
e To full embed Oddissi as a basis for geography learning

e To monitor the effectiveness of resources used for geography. - Could these be updated?
Maps etc.

Budget For 2023-24

School Values Resilience Resourceful Reflective Reciprocal
Christian Values Listening Encouraging Forgiving Thoughtful Patient |  Sharing
e Toensure each To monttor that everyone has gone for an
year group goes outdoor learning Trip and these are planned in
out to How will we Know i we  RoTWry
Connaught Park have reached the
or neighbouring objective?
area for a
geographical
Trip.

Overall success criteria

Specific actions Success criteria for Timeframe and owner Costs Monitoring

What will be the L When wil the actions be What are the How will improvements be

specific actions | How will we kKnow i the completed and by Financial/resource monitored?
taken fo achieve actions have been whom? implications?
the objective? successful?

L1 4 &
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Lois Morton

Monitor that e Pupil voice
everyone has e Linked to
gone To the park geography
on medium Term learning
plans. e Floor books
Pupil voice e Dojo
o Geography
books.
e To full embed
Oddissi as a
basis for
geography

learning

Success criteria for
actions

Specific actions
What will be the
specific actions
faken fo achieve
the objective?

How will we Know iF the
actions have been
successFul?

To monitor Pupil voice
lessons e Lesson
Monitor confent
geography o Geography
books. books

o Exit tickets
e Knowledge
organisers

Overall success criteria

How will we know iF we
have reached the
objective?

Timeframe and owner

When wil the actions be
completed and by
whom?

e To full embed
Oddissi as a
basis for
geography
learning

Overdll success criteria

How will we know iF we
have reached the
objective?

No cost- parent e Pupil voice
helpers to help e Floor books
walk. o Geography
books
o Tapestry

To monitor that everyone has gone for an
outdoor learning Trip and these are planned in
place.

Costs

What are the
fFinancial/resource
implications?

Monitoring

How will improvements be
monitored?

Cost of Oddissi Pupil voice
Geog books
Lesson content

Monitoring feedpback.

To monitor that everyone has gone for an
outdoor learning Trip and these are planned in
place.
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Specific actions Success criteria for

What will be the e

specific actions | How will we know i the

taken fo achieve actions have been
the objective? successful?

What resources e Pupil voice
do we have e Audt of
diready? resources

What makes an
effective lesson?
Are the
resources
valuable?

Timeframe and owner

When will the actions be
completed and by
whom?

Term 2 and 3
Lois Morton and Hannah
Ross.

Costs

What are the
financial/resource
implications?

Cost of
resources

Monitoring

How will improvements be

monitored?

Pupil voice
Monitoring lessons

= _— \@\ = '
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Total Geography

Year Geography Topic 1 Geography Topic 2 Geography Topic 3 Additional opportunities
group
R Can talk about what they do with their Sharing texts: Maps of our journey to school/looking on | Share non-fiction texts that offer an insight
family and places they have been with : - : Google Earth: features of local into contrasting environments.
their family. (Draw their home and their Looklng at S|mllarltles and dlfferenf:es between environment, maps of local area . _ _ _
family). countries/environments/Africa/Animals using comparing places on Google Earth: how Listen to how children communicate their
Handa’s Surprise are they similar/different? understanding of their own environment
Can draw similarities and make : ; : and contrasting environments through
comparisons between other families. Use images, video clips, shared texts and other | can talk about some of the things | have conversation and in play. (Small World)
resources to bring the wider world into the observed such as plants, animals, natural
| can draw a simple map (home or classroom. Listen to what children say about what and found objects. ' ' | can draw information from a simple map
school). they see. o | can talk about ways in which | can look
_ ; Changing seasons (Connaught Park trip): after the environment Pirate maps (maps
| can ask questions about aspects of my Talk about lives of people around us Autumn/Winter/Spring/Summer of school to find treasure)
familiar world such as the place where | : : -
live or the natural world. Talk about experiences at different points in the Changing seasons (Connaught Park Trop)
year (class calendar for each month)
Autumn/Winter/Spring/Summer
Knowing there are different countries in the world
Changing seasons (Connaught Park trip): (China) o | have explor5ed Google Earth o |
Autumn/Winter/Spring/Summer understand the effects of changing seasons on the
world around me.
Changing seasons (Connaught Park trip):
Autumn/Winter/Spring/Summer
1 Weather and climate Learning United Kingdom Learning linked to Local area Learning linked to « fieldwork
linked to outdoor learning. outdoor learning. outdoor learning. L
& g g Learning linked to outdoor
2 Continents and oceans Hot and cold places Mugumareno Village, Zambia learning.
3 Climate zones North America (medium-term plan) Rio and South-East Brazil * topical opportunities
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https://www.oddizzi.com/teachers/help/topic-planning/weather-climate-2/
https://www.oddizzi.com/teachers/help/topic-planning/the-uk/
https://www.oddizzi.com/teachers/help/topic-planning/local-area-studies/
https://www.oddizzi.com/teachers/help/topic-planning/continents-and-oceans/
https://www.oddizzi.com/teachers/help/topic-planning/hot-cold-places/
https://www.oddizzi.com/teachers/help/topic-planning/contrasting-locality/
https://www.oddizzi.com/teachers/help/topic-planning/climate/
https://www.oddizzi.com/teachers/help/topic-planning/north-america/
https://www.oddizzi.com/teachers/help/topic-planning/brazil/

Rivers Learning linked to outdoor | Rainforests South America —the Amazon * use of maps
Ie.arr?mg- River Dour pond (medium-term plan) o ey el el o
dipping.
Mountains Volcanoes and earthquakes (NB: thisis a | European region (medium-term

longer Scheme) plan)
United Kingdom Learning linked Local area and region - Upper
to outdoor learning. KS2* Learning linked to outdoor

learning.

Mational Curriculum guidance

Locational Place knowledge Human and physical Geographical skills
knowledge g geography and fieldwork
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https://www.oddizzi.com/teachers/help/topic-planning/brazil/
https://www.oddizzi.com/teachers/help/topic-planning/rainforests/
https://www.oddizzi.com/teachers/help/topic-planning/the-amazon-basin/
https://www.oddizzi.com/teachers/help/topic-planning/mountains/
https://www.oddizzi.com/teachers/help/topic-planning/volcanoes/
https://www.oddizzi.com/teachers/help/topic-planning/europe/
https://www.oddizzi.com/teachers/help/topic-planning/the-uk/
https://www.oddizzi.com/teachers/help/topic-planning/local-area-studies/
https://www.oddizzi.com/teachers/help/topic-planning/local-area-studies/

Locational Knowledge

Building on EYFS knowledge of their own environment,
children start to learn the names of key places in the UK
beyond their immediate environment. Children also learn
the names of the world's oceans and continents.

K51 Geography National Curriculum

Pupils develop contextual knowledge of the location of
globally significant places. They should develop knowledge
about the world, the United Kingdom and their locality.

Children can:

name and locate the world's seven continents
and five oceans;

name, locate and identify characteristics of the four
countries and capital cities of the United Kingdom
and its surrounding seas;

use key vocabulary to demonstrate knowledge and
understanding in this strand: United Kingdom,
England, Scotland, Wales, Morthern Ireland, town,
city, village, sea, beach, hill, mountain, London,
Belfast, Cardiff, Edinburgh, capital city, world map,
continent, ocean, Europe, Africa, Asia, Australasia,
North America, South America, Antarctica.

Building on K51 knowledge of the UK, children begin to
explore more of the world, understand how the world has
zones and the significance of those zones. Locating places
and features accurately on maps also becomes a focus.

K52 Geography National Curriculum

Pupils should extend their knowledge and
understanding beyond the local area to include the
United Kingdom and Europe, Morth and South
America.

Children can develop contextual knowledge of the
location of globally significant places — both terrestrial
and marine.

Children develop their understanding, recognising
and identifying key physical and human geographical
features.

Children can:

locate the world's countries, using maps to focus on
South America, concentrating on environmental
regions and key physical and human characteristics;

name and locate counties and cities of the United
Kingdom, identifying human and physical
characteristics including hills, mountains, rivers and
seas, and how & place has changed;

identify the position and significance of latitude,
longitude, Equator, Northern Hemisphere, Southern
Hemisphere, the Tropics of Cancer and Capricorn,
Arctic and Antarctic Circle, the Prime/Greenwich
Meridian and time zones;

use key vocabulary to demonstrate knowledge and
understanding in this strand: county, country, town,
coast, physical features, human features, mountain,
hill, river, sea, climate, tropics, tropical, of latitude,
longitude, Eguator, Morthern Hemisphere, Southern
Hemisphere, the Tropics of Cancer and Capricorn,
Arctic and Antarctic Circle.

Children begin to explore Eastern Europe and South
America using maps to find these locations. Children use
their knowledge of longitude, latitude, coordinates and
indexes to locate places. Compared to Lower K52, children
focus more on finding locations outside of the UK.

K52 Geography National Curriculum

Pupils should extend their knowledge and
understanding beyond the local area to include the
United Kingdom and Europe, Morth and South America.
They will begin to explore the concept of tourism and
its impact. Children can develop contextual knowledge
of the location of globally significant places — both
terrestrial and marine.

Children develop their understanding of recognising
and identifying key physical and human geographical
features of the world; how these are interdependent
and how they bring about spatial variation and change
over time.

Children can:

use maps to locate the world's countries with a focus
on Eastern Europe and South America, concentrating
on their environmental regions, key physical and
human characteristics, countries, and major cities;

name and locate counties and cities of the United
Kingdom, identifying their physical features,
including mountains, and rivers, and land-use
patterns; showing change over time;

identify the position and significance of latitude,
longitude, Equator, Northern Hemisphere, Southern
Hemisphere and use longitude and latitude to find
locations on a map;

use key vocabulary to demonstrate knowledge and
understanding in this strand: atlas, index, coordinates,
latitude, longitude, contour, altitude, peaks, slopes,
continent, country, city, MNorth America, South
America, border, key.




Children begin to compare places in the UK with a place
outside of the UK. This builds on EYFS knowledge and
understanding of the world, people and communities.
Children can apply the skills of observing similarities and
differences to places as well as people.

K51 Geography National Curriculum

Pupils develop contextual knowledge of the location of
globally significant places. They should develop knowledge
about the world, the United Kingdom and their locality.
Children begin to understand basic vocabulary relating to
human and physical geography.

Children can:

compare the UK with a contrasting country in the
world;

compare a local city/town in the UK with a
contrasting city/town in a different country;

use key vocabulary to demonstrate knowledge and
understanding in this strand: South America, Landon,
Brasilia, compare, capital city, China, Asia, country,
population, weather, similarities, differences, farming,
culture, Africa, Kenya, Nairobi, river, desert, volcano.

Children develop vocabulary relating to physical and
human geographical features from K51. They begin to
develop the skills of comparing regions, by focusing on
specific features. Children focus on comparing regions
of the UK in depth and start to lock at an area outside of
the UK.

K52 Geography National Curriculum

Children can understand geographical similarities and
differences through the study of human and physical
geography of a region of the United Kingdom, & region in
a European country and a region within North or South
America.

Children can:

understand geographical similarities and differences
through the study of human geography of a region
of the United Kingdom;

explare similarities and differences, comparing the
human geography of a region of the UK and a region
of South America;

understand geographical similarities and differences
through the study of physical geography of a region

of the United Kingdom;

explare similarities and differences comparing the
physical geography of a region of the UK and a

region of South America;

use key vocabulary to demonstrate knowledge and
understanding in this strand: Amazon rainforest,
Sherwood Forest, Sheffield, city, Yorkshire, physical
features, human features, landscape, featurs,
population, land use, retail, leisure, housing, business,
industrial, agricultural.

Children develop their analytical skills by comparing areas
of the UK with areas outside of the UK. They will have a
deeper knowledge of diverse places, people, resources,
natural, and human environments. They can make links to
places outside of the UK and where they live. Children are
encouraged to conduct independent research, asking and
answering questions.

K52 Geography National Curriculum

Children can understand geographical similarities and
differences through the study of human and physical
geography of a region of the United Kingdom, a region in
a European country, and a region within Morth or South
America.

Children can:

understand geographical similarities and differences
through the study of human geography of a region
of the United Kingdom, a region of Eastern Europe
and South America;

understand geographical similarities and differences
through the study of physical geography of a region
of the United Kingdom, a region of Eastern Europe
and South America;

use key vocabulary to demonstrate knowledge
and understanding in this strand: latitude, Arctic
Circle, physical features, climate, human
geography, land use, settlement, economy,
natural resources.




LKS2

UKS2

Building on EYFS knowledge of how environments may
vary. Children begin to learn about the physical and
human features of geography.

K51 Geography National Curriculum

Children  will

understand key physical and human

gecgraphical features of the world. They identify seasonal
and daily weather patterns.

Children can:

identify seazonal and daily weather patterns in the
United Kingdom and the location of hot and cold
areas of the world in relation to the Equator and the
Morth and South Poles;

use basic geographical vocabulary to refer to key
physical features, including: beach, cliff, coast, forest,
hill, mountzin, sea, ocean, river, soil, valley,
vegetation, season and weather;

use basic geographical vocabulary to refer to key
human features, including: city, town, village, factory,
farm, house, office, port, harbour and shop.

Children have a stronger understanding of the
difference between physical and human geography.
They use more precise vocabulary, explaining the
processes of physical and human geography and their
significance. They learn more about extreme weather,
the processes involved in the causes and effects of
extreme weather, as well as beginning to understand
the impact of humans on the earth.

K52 Geography Mational Curriculum
Children locate a range of the world's most significant

human and physical features. Explain how physical
features have formed, why they are significant and how
they can change.

Explain the impact of humans on the earth in terms of
land uze, settlements and their direct connection to
physical changes.

Children can:
describe and understand key aspects of:

physical geography, including: climate zones, biomes,
volcanoes, tornadoes, tsunamis, earthquakes and the
water cycle;

human geography, including: types of settlement and
land use;

use key vocabulary to demonstrate knowledge and
understanding in this strand: mantle, outer core, inner
core, magma, volcano, active, dormant, extinct,
earthquake, epicentre, shock wave, magnitude,
tsunami, tornado, climate, tropics, deforestation,
evaporation, water cycle, evaporation, condensation,
precipitation, cooling, filter, pollution, settlement,
settler, site, need, shelter, food.

Children deepen their understanding of the difference
between physical and human geography. They can
explain the terminology of both aspects of geography
with a range of examples. They spend time exploring
human geography and the impact humans have on the
world. They focus on trade links, resources and the
distribution of resources arcund the world. Children also
learn about the different types of mountains.

K52 Geography Mational Curriculum
Children will locate a range of the world's most significant

human and physical features. Explain how physical
features have formed, why they are significant and how
they can change. Children can understand how these are
interdependent and how they bring about spatial variation
and change over time. Children will deepen their
understanding of the interaction between physical and
human processes, and of the formation and use of
landscapes and environments.

Children can:

describe and understand key aspects of:
physical geography, including: climate zones, biomes
and vegetation belts, mountains and the water cycle;
human geography, including: types of settlement and
land use, economic activity including trade links, and
the distribution of natural resources including
energy, food, minerals and water;

use key vocabulary to demonstrate knowledge and
understanding in this strand: environmental disaster,
settlement, resources, services, goods, electricity,
supply, generation, renewable, non-renewable, solar
power, wind power, biomass, origin, import, export,
trade, efficiency, conservation, carbon footprint,
peak, plateau, fold mountain, fault-block mountain,
dome mountain, volcanic mountain, plateau
mountain, tourism, positive, negative, economic,
social, environmental.




K51 LKS2 UKS2

Children build on their map skills by communicating
locations through grid references and coordinates. They
alzo explain what makes a good map symbol and why.
Children focus on observing and recording the changes
of human features over time, for example trade
patterns.

K52 Geography National Curriculum

Children begin to develap their map skills. They will be
able to identify features on a map through the use of
symbols and keys. Children begin to use fieldwork skills

to monitor and explain patterns in human and physical
features.

K52 Geography National Curriculum

Children caollect, analyse and communicate a range of data

Building on EYFS knowledge of their own environment,
children begin to use maps to locate places and name
features using keys and symbols. Children also begin to
look at how the environment has changed over time.
K51 Geography Mational Curriculum

Children can interpret geographical information from a
range of sources. They can communicate geographical

|
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information in a variety of ways.

Children can:

use world maps, atlases and globes to identify the
countries, continents and oceans studied at this key
stage;

use simple compass directions and locational and
directional to describe the location of features and
routes on a map,;

devize a simple map; and use and construct
basic symbols in a key;

use simple fieldwork and observational skills to
study the geography of the surrounding area,
including key human and physical features, using a
range of methods;

uvse key vocabulary to demonstrate knowledge and
understanding in this strand: compass, 4-point,
direction, MNorth, East, South, West, plan, record,
observe, aerial view, key, map, symbols, direction,
position, route, journey, the UK, changes, tally chart,
pictogram, world map, country, continent, human,
physical.

gathered through fieldwork that deepens their
understanding of geographical processes. They interpret a
range of sources of geographical information including
maps, diagrams, globes, aerial photographs and
Geographical Information Systems (GIS).

Children can:

use maps, atlases, globes and digital/computer
mapping to locate countries and describe features
studied;

use symbols and keys (including the use of
Ordnance Survey maps), to build their
knowledge of the United Kingdom and the wider
waorld;

use fieldwork to observe and present the human
and physical features in the local area using
sketch maps, plans and digital technologies;

use key vocabulary to demonstrate knowledge and
understanding in this strand: sketch map, map, aerial
view, feature, annotation, landmark, distance, key,
symbol, land wuse, wrban, rural, population,
coordinates.

Children will become confident in collecting, analysing,
and communicating a range of data. Children can explain
how the Earth’s features at different scales are shaped,
interconnected and change over time.

Children can:

use maps, atlases, globes and digital/computer
mapping to locate countries and describe features;

use the eight points of a compass, four and six-figure
grid references, symbols and key (including the use
of Ordnance Survey maps) to build their knowledge
of the United Kingdom and the wider world;

use fieldwork to ohserve, measure, recard and
present human features using a range of methods,
including sketch maps, plans and graphs, and digital
technologies;

use key vocabulary to demonstrate knowledge and
understanding in this strand: atlas, index,
coordinates, latitude, longitude, key, symbol,
Ordnance Survey, Silva compass, legend, borders,
fieldwork, measure, observe, recard, map, sketch,
graph.
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Outdoor Learning Curriculum (SEE WEBSITE FOR DETAILS)

Corrdorm:
U

i L
ki,

ki L Cam

e b e e P g ke

= Llung Geaseerie, Mo poxtonal lang o

- Mop omssd mardhng oo

- Coan wou tolke avout tha Fearures off Correnignr

Pare - what co e sea?

- CrimThesring chatocs ooursa’we™ going on o
bmar

D

Teor 7

o e T e ST
ol il B b
s My ey ik, e il et bl

Linpeape W dr i ihe o e ailmesl svscnvern] s el

ikl

[ESr p——
ik frasing beatrsi il g

W,

bl et
e L LU= T

- Lazming The portis o o e armicaly)
- okng a brpge sl mop L g shee e of Fooric ord feeme thor repmesees oa ok, Tress oed
b ot

Pk | Ll o b, T i, ] i d el -

Correngirt
- Usig pratforsl lxguope o et meed orroee o rrerk ot e poeke
- Tremus ket m.tp.lmggm.-bp..hm.. = e £7
- Vot krvdmarks. oo you s From Fark

bbby bl wl

s kg, g e b -

¥ NG T Mor i, Eow, Soutt ood et

-

{Coart, port e

Map work and Orienteering

Lals Morton

My s

7

T« S o PR i T B

o B T Tl s T 3y
g~ L i TR Bl BT i T s sl

FOIKESLONE

0 2 HUQTH 6
T

Teor 5
Corrrdom:

i dries b vy
e s, of geagated il o o e kaa e
kg A LR e
T, DA
o iy il el pr i

P e s T ]

e i i i o i

o ey o b e 1 gl b s, v il o e 1

el e ik g e s ey e b Sam g

- b e Dok moLrkr oo AT et
e st o o e o Tha by
T P, e I e s cvelicile, T o 1=
e powts or cormm Aved cel. crilden o Pod Hhe
chms o o the i corrpass poirtes eeeea 1 The
et boafon,
- St outa s o ey b

Tumega

T

- L worsier o e lobe. gt 1o s oF lomaughs?

- AT aw T e ans el choracrerstics of
Coraught Porkd

Kilometres

Teor &

i W o s o g

ul g

i wir el g ] e S gl T e

pe N L S e e
ks &
il i P . g 2 vamge o rase sed sl

Actmities
L L
- - -
L ] -
- -
(B P e s oY
" Locking or dd picseres o tha pork, il o cherpee Wret s
om mamed Ly mrop oo Hhe Sechures, of Comaghet Seek
" Uhig own ey - ook 0 oo
®  Cofiect Pk e poch @ AT et Spmem o Toeem T e
Creo @ por represerieon. off e fac
" Portof Doser
o Gy

T R B
okl

i s byl it e LIS e &
o Lt W wcaim Bl el e iade

- EORTNE el AT [ LSO P

SRS G e Tl Y T i
Bk il g R L ST T T
S i PR 0 e T i P P, e

el 10V M o

& LewarT
arest
& S g U S O T PP e i O

T ot

- i o -Cordght PUre. SRRl NI s e ol whar
o BRST, E Pl T Pt

& B T o S T

et v

FRAMNCE

g i adway

Ve Y

i i Do, Mo el e e
it albaie o il wae e Lk

g
mimica )

i e s sl

e e e T

i it on | ielracl o U B0 aigel cormpass peinls.
il

s e

i, e o il Vil e U il e i g e

wpe

- Loy ek wihre e Sivar Do wouke be - oralke on oucar
T LG

- ibrga smms o oo Hix S shope o ot hdden tremares
L orren o Hhm o, i o e, SREE I SRR, o
Fiocd e T oo o

- k. crilcira 1o P S Plags arzard e ek oy g el

oo s
- Hipast the Faohures o Cormeeght P Lsing o b mop
e P o e TR LG K TH T e T g - Ty

il i
® e el i Tes - G OF T
3 e o O Vad

r Twwniler iy Coesr rom o paretd




Year6

g
e
H

Pl op bl b kg e bl WAL
A G i g gt W B
W A U The il T |

Tl e

Frmingw it b wh gt W e S0 e
ik b

:'
111111
]

3

A thties i Crmiing bowe Mot s
Crmn 2w OF oy G 0 b i e o e G Ll oand.
t
Laaring Abos Wik ot ae et
Loum | R e T T )
M GAE B i b Tl L el i e s 1)
Aadedd Mo b (hapdaits sttt Ton thapahl Whave S lho g betd
Mo S0 thepdanty poleide  the pabl
% 1
-
Tedug Dawod MTmmt dage of gimthe wbid fo we
L T R P = P T

~
W o Uhephad | EATal gl whdt i \oy

et

PRk gt e Uiy, whor s TR il O s (0 gl
Comrimgdd ) Dby 00 s Thinh o) G s ot B el g
i bl
Patiod 2 e w1y

e L T i L e L o)
L e L L L e T L

Aomw ek 2

Why e L g b henmin )

A T e 4

B T T e e N T ey ey

Year 4

e L e T
ket

At

M

Fret i bad e vegetation s anwge bt e ot

Mg 4 sy of e

Mladw

Ty b Oy SN f b L wp & Cimaimghl e s b
D L L L L T L

VR ATAT Eim e b o U M

VA Gl g £ 1 by U M

PRAT g A L B T g o Gt T | b it . Ehimncd

VEAL I il e b el g e XA L

e . e

N

1R L . o - epas W / d s -
e |

Phat i ol iy a1aly (el

VEAR phadc e gl WAL du i ik a e Sl e A0
Wl = o G o Tt ot

Limtug oo bl o ckuw
Wy 00 g Rk LA Tim e el e G b e U
Aoy s G (g Ein b ot

ot 1 G ML g b

W e The G e el A o

ERA 1o Tl . (1 o r il wd phan s wio s b

Lo g cime




and ditzenship skits

Locking ofter the glanet- recylng

haritage ard locd area
Unclerstond the ivportance of teamwank
Orienteerg in locd corrrnunity
Work oz o Team 10 sohe S-seckes
Moking group discussione bry lstening 1o ofhers and Frdng
e Dest solution
Looes corves
Pb\\,mewn, a Mo and corpass, nterpeet o map
Say what you've done wild ared toke on orificiems
Say what skl we woukd e To dewiop
Sooenger hant team Duking
Makirg coratructions
Work. with others 1o research and coran surawal
eszantick
Wiry 0 huvans have 70 survwe
Locking nto growth and decay
Wearnensenscns
EFFects on own body
ASES QESTIONG AhoUt The word ancurd them,
Drections on g corvpass
e o0 e Dosl ondnance (rap Symbals
U grdd refarences on a mop
Unclarstand the dangers of tha envircorment
Demcrte some Fe oydes
Descre the Fe prodcesses ofF plonts and anemcls

Inclusion, Sanctuary and UNICEF

ALL dhidren to be reludes noutdoor kearrg

Equd opportusities

Chddenge For o pupds

Lking verbal Feedbock more coresstertty

Chidren to toke reks n o controfed way

Cormmurication ona karguoge opportunites

Support children with ther self-esteem, sefconfaerce ond respocesbtty
of *hermeehes and others Promotng commurication and feam work,
resporebity and core for arimals and tre srvirooment
Accessite For ol dikdren

Oose =pedfic gaps Formed dung Covad

Safe space outsides

Being cre with rature

Knowng that everyore and everythng & urgue and ndvdud but
together con oreate grect tings

Key Questions
‘T wonder’

Allows For chidren o Think for

X ttumdws and manage Ther® own risks.
I waonder what would hoppen F you went
closes to the pand?

I wonder what resources you wi need?

I worder how these plants survved?

I wonder which amumas/neects tve here?

I waonder wheee this & from?

I wonder what you can heo?

I wonder what would help our bodies N thes

n::....- =
Focus oa bed nature

¢ kg o ronge of dfferent materials For
dffecen® purposes

Frequancy of cutdoos learnng

Knowing there s o greater Force
Erivironments that dffes to home ¥e
‘Walking creatng detance behng them
New experence and lecrring opporturities

Nurture and

alie
.- .. ..

¢ Developing the prayer gorden
» Stoge
¢ Pond dppng
» Provdng o wofe spoce
. dll groups providng sofe spoces, learring
pout We =kis, developing wel-teng and
rvalvement

®  Be redttry- renta nealh, prysed & manage reks
Stay safe - sofe From darger, sofe From bulyrg or
dzorinination, Dove securty In curselves and otters

®  Enjoy and achieve - atTend and enyey “Chod, achieve
oumiculum godks, percond and ocdl achievarents

®  Makirg poithe contributions- angage h dacussons,
Following nuies, <evelop relaviorahes, saf-confdence &
deaiop entenprdng behavior

®  Adniawve ECONCME 4 n Further tranng,
neady For emplopment, ocoess Skils recdy For obs
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Enowocze lowe and cane For hing Things
® | cam creatialy, scent¥ooly, marhemaricoly

¥,

Listen
Snore
Encouroge
Pa%erce
Snorng

Brilish Values

Democracy

Rue of Law

Respect

Talerance of other faiths
ndvidual Liberty

Jicsaw

Berg me
Celebrating
dfferences
Dreams and Goaks
Heatthy Me
Relaticrehips
Changng me







